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Abstract

This study aimed in assessing the implications of workload to stress that leads to burnout of teachers. Qualitative phenomenological
study was employed in this study. Most of the participants said that the management leadership, classroom management, evaluation,
materials, lesson planning, standards, expectations, student issues or backgrounds, collaboration, organization, and time management
are the main causes of their stress. In addition, the interviewees also reported being passionate about teaching, helping students improve
their learning, interacting with students, and feeling positive about their teacher identity. We concluded that the three major categories
have been established among the teachers of perceived causes of work stress are time pressure, resource shortage, excessive paperwork
and role overload. Our conclusion similarly with the study that teachers’ stress and workload are becoming a growing concern
contributing to burnout from job dissatisfaction (Davidson, 2009; Otero et al., 2010), which stems from three aspects of stress, including
emotional exhaustion, depersonalization, and accomplishment. We recommended that the time management should be considered by
the teachers especially those who are having work overload and excessive paperwork. We also suggested that coping mechanism activity

needs to be include to the school improvement plan or school action plan.
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Introduction

Teaching is a stressful position, and both physical and emotional
exhaustion is commonplace (Buchanan, 2017). It is stressful due
to the high social-emotional demands and interpersonal
relationships between teachers and students and because it is an
attention-intensive job in which teachers must be flexible and
creative concerning the vast decisions that must be made (Roeser
et al.,, 2013). Stress related to interpersonal relationships
decreases a teacher’s sense of achievement and increases
emotional exhaustion and depersonalization (Cui et al., 2018).
Although teaching can bring a sense of personal satisfaction, it
also carries with it stress due to demands from students, 2
demands from parents, demands from administration, work
overload, lack of professional identity, and a deficiency of being
recognized for hard work (Klassen & Chiu, 2010).

Davidson (2009) claimed that the most important factors
contributing to emotional exhaustion are heavy workload and
classroom management, which impact stress. In other words, the
management of the classroom is connected and combined into the
workload. Davidson's qualitative data, such as teachers
describing situations in the classroom dealing with student
discipline, support the element of emotional exhaustion found in
Tsouloupas et al.'s quantitative study (2010), which measured the
impact of teachers ' perceptions on student misconduct. Together,
both studies indicate that teachers ' impressions of their own
achievement and student abuse are central views in influencing
emotional levels. Some of the major sources of stress for teachers
include student behavior (Clunies-Ross et al., 2008; Tsouloupas

et al., 2010), classroom management (Pas at al., 2010), workload
(Sonnentag et al., 2010), emotional reactions and behaviors
(Chang, 2009), cognitive and psychosocial interactions
(Margolis, 2008), self-efficacy (Otero et al., 2010; Skaal, 2010).
Teacher stress can be theorized as an imbalance concerning
factors of risk and factors of protection (Prilleltensky, Neff, &
Bessell, 2016). Teacher well-being is currently very tenuous
because of high demands of accountability set forth by political
influence that places the brunt of the burden upon teachers
(Moore, 2012). The amount of stress put upon teachers is
increasing as more states adopt new tenure policies, termination
processes, and evaluation strategies based on students' progress
(Lavigne, 2014). This stronger accountability for teaching
performance has increased teachers' feelings of stress and burnout
(Grissom, Nicholson-Crotty & Harrington, 2014). Burnout is
defined as a prolonged reaction to chronic emotional stress that
stems from emotional exhaustion leading to cynicism and
inefficacy (Maslach, Schaufeli, & Leiter, 2001). Job burnout is
described as physical and mental exhaustion caused by job stress
(Cui et al., 2018).

The concept of job burnout emerged as an important academic
research topic in the 1970s and gained the attention of researchers
and policy makers during subsequent decades (Rosenow, 2013;
Schaufeli, Leiter, & Maslach, 2009). It is a well-researched and
accepted academic subject; there are currently over 6,000
scholarly writings published concerning burnout (Schaufeli et al.,
2009). Numerous studies have reported high levels of stress and
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high levels of burnout in schoolteachers (Abel & Sewel, 2001).
The high levels of occupational stress can have detrimental
effects upon teacher performance, student performance, physical
and mental health, and job satisfaction (Klassen, 3 2010). High
levels of stress can lead to depersonalization, emotional
exhaustion and, often, untimely burnout, and stress levels are
inversely related to teacher self-efficacy (Klassen, 2010). A
downhill spiral can occur: stress creates depression and can lead
to burnout, which represents an increasing global health
epidemic, in turn producing a financial burden on workers,
families, and the healthcare system (McTernan, Dollard, &
LaMontagne, 2013). However, research concerning the impact of
depressive symptoms on teachers are seldom touched on in
qualitative studies (Van Aalderen, Breukers, Reuzel, &
Speckens, 2014). The effects of work related stress in teachers
and teacher satisfaction is not well understood (Ouellette et al.,
2018).

This study is anchored from the philosophy of Margolis ' (2008)
empirical research on social and professional dynamics
demonstrated that emotional and psychosocial interactions are
the most important factors leading to pressure for teachers. The
psychological facets include self-knowledge and acceptance
while isolation, colleagues, and leadership are the psychosocial
relationships.

As with the drive to engage students and build relationships with
administrators, all these variables affect pressure through the
connection to emotion. A similar point was made by Jenning and
Greenberg (2010) in their study.

This empirical based research aimed to create a better
understanding of the process, role and contribution of huge
workload on educators’ stress, which also explores the pressure
and burnout of teachers.

There is a growing body of literature and research that addresses
the problem of job stress and burnout for teachers, considering
how teachers respond and deal with issues of classroom
management through decision-making (Pas et al., 2010), stress
and burnout effects on the longevity of teachers in the profession
(Klassen & Chiu, 2010), the relationships of teachers in the
workplace (Otero et al., 2010), and teaching.

Teacher stress and burnout coupled with demands to improve
students' standardized test scores place teachers at risk for being
dissatisfied with 4 their jobs (Moore, 2012). Job satisfaction is
essential in every profession; unless one is satisfied with his or
her job, it is nearly impossible to perform duties honestly and
efficiently (Qamar & Ahmad, 2015). Because of job
dissatisfaction, an alarming number of teachers leave the
profession after one year (Moore, 2012).

In the last few decades, a significant number of teachers have
departed the teaching profession due to overwhelming
responsibilities and expectations that are unobtainable (Stewart,
2015).

Teacher stress and burnout (TSB) is related to many factors that
are detrimental to not only the instructors but to administration,
district personnel, students, and communities.

Research has shown that teachers’ sense of stress, teaching
efficacy, and job satisfaction are not only related to teacher
motivation and longevity, but are also related to student
motivation, engagement, and academic achievement (Collie,
Shapka, & Perry, 2012).

It was shown in Figure 1, the conceptual framework of this study.
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Fig 1: Workload-Stress-Burn-Out

Materials and Methods

Qualitative phenomenological research design was applied in this
study. Phenomenology is the analysis approach that the
researchers used. It is a qualitative method of research used to
describe how a certain phenomenon is experienced by human
beings. A phenomenological study tries to set aside biases and
preconceived assumptions about human experiences, feelings,
and responses to a specific situation.

Phenomenological work helps researchers to examine
experiences and sensory perception (different from abstract
perceptions) of the studied phenomenon and to develop
understanding on the basis of these experiences and perceptions.
Therefore, the research approach is based on the experiences and
sensory perceptions of either the author or others.

The purpose of this approach is either to use the researcher's own
direct experiences acquired during the research process to
describe and analyze the phenomenon in order to generate in-
depth knowledge of the phenomenon; or to use the experiences
acquired by other people to describe and analyze the phenomenon
in order to generate in-depth knowledge of the phenomenon
(Smith, et. Al. 2009).

This study involved an empirical phenomenological research
design using Moustakas' modified Van Kaam method of analysis
involving individuals who provided separate descriptions of their
experiences.

A phenomenological study's primary objective is to examine the
significance of a person's or group's interactions with a particular
phenomenon (Simon & Goes, 2011). This qualitative method is
based on ontology, a metaphysics branch that deals with "being"
nature (Wilding & Whiteford, 2005, p. 3).

The researcher used one-on - one interviews to collect data on the
stress of teachers and their perceived effect on their mental and
physical well-being to help fulfill the purpose of this study. The
semi-structured interviews were conducted to gain insight into
the causes of teacher stress in primary schools in rural areas and
the psychological and physical health effects.

The participants of the study were the 7 teachers out of 81 which
based on the results got the highest level of stress.

Demographic Profile of Participant

= Dhina, participant 1 is female, 30 years old, married, BSEd
English and 8 years in service as teacher.

= Liza, participant 2 is female, 27 years old, single, with
Master Units, specialized in General Education, and 5 years
in service as teacher.

= Cora, participant 3 is female, 29 years old, married, with
Master degree, specialized in General Education, and 6 years
in service as teacher.
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= Digna, participant 4 is female, 25, single, with Master units,
specialized in General Education, and 3 years in service as
teacher.

= Paula, participant 5 is male 32 years old, married with Master
Units, specialized in General Education, and 7 years in
service.

= Gina, participant 6 is female, 30 years old, single, with
Master Units, specialized in Science, and 6 years in service.

= Gracia, participant 7 is female 28 years old, married, with
Master Units, specialized in General Education, and 5 years
in service.

Results and Discussion

Management leadership, classroom management, evaluation,
materials, lesson planning, standards, expectations, student issues
or backgrounds, collaboration, organization, and time
management ranked in order of importance are the main causes
of stress emerging from the interviews and participant reflective
journals.

Participant 7 explained stress comes from: 1) Preparing for
creative lessons is stressful, and then 2) my "self" or my perceived
self-assessment, or the students ' assessment of what | do when |
do a lesson is stressful, like "had | done a good job? Then, I think,
3) the problems that children bring with them are stressful. So |
work with kids who may be in foster care, have problems with
abuse, don't have food at home, they tend to stress me out.
Participant 5 said stress comes from changing lessons and
collaborating with others: whether my colleague is prepared or
not, going forward on the writing curriculum. Management
expects me to lead in this situation and if he doesn't want to help,
| plan to go ahead and set up my own writing curriculum. Also
decided to tell him 1 think he's making a mistake by not
embracing the "regrouping" idea of setting up our two classes in
"levels."

Participant 2 said, "Time management and staying up-to-date
with the material I'm sharing with them on a weekly basis is a
challenge.”

In addition, the interviewees also reported being passionate
about teaching, helping students improve their learning,
interacting with students, and feeling positive about their teacher
identity. Nonetheless, they recorded the overwhelming level of
stress and disillusionment among themselves as well as their
teaching idealism as their career has faded.

In any occupation, pressure arose. Nonetheless, high
occupational pressure, like teaching, was correlated with helping
professions. It has been known as a teaching profession that is
exposed to high stress (Kyriacou, 2001; Montgomery & Rupp,
2005). Kyriacou (2001) described stress as the experience of
negative emotions resulting from some aspects of their teaching
work. Extensive research has been carried out to investigate the
relationship between occupational stress and teaching (Hanif et
al., 2011; Gardner, 2010; Kyriacou, 2001; Montgomery & Rupp,
2005; Mukundan & Ahour, 2011; Nur Agilah & Juliana, 2012;
Stoebebe, 2012).

Conclusions and Recommendations

Three major categories have been established among the teachers
of perceived causes of work stress are time pressure, resource
shortage, excessive paperwork and role overload.
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Our conclusion similarly with the study that teachers’ stress and
workload are becoming a growing concern contributing to
burnout from job dissatisfaction (Davidson, 2009; Otero et al.,
2010), which stems from three aspects of stress, including
emotional exhaustion, depersonalization, and accomplishment
(Chang, 2009; Margolis, 2008; Sonnentag, Kuttler, & Fritz, 2010;
Tomic & Tomic, 2008). Some of the main sources of teachers’
stress include student behavior (Clunies-Ross et al., 2008;
Tsouloupas et al., 2010), classroom management (Pas at al.,
2010), workload (Sonnentag et al., 2010), emotional reactions
and habits (Chang, 2009) 41, psychological and psychosocial
relationships (Margolis, 2008), self-efficacy (Otero et al., 2010;
Skaalvik & Skaalvik, 2010), and context or environment
(Davidson, 2009; Skaalvik & Skaalvik, 2009).

Classroom management techniques such as student behavior
management, time on task, emotional reactions (Clunies-Ross et
al., 2008), constructive responses, and behavioral skills (Jennings
& Greenberg, 2010) are correlated with stress and emotional
fatigue. Notwithstanding this, the classroom also uses few
established methods (Clunies-Ross et. al., 2008). Likewise,
student activity attitudes of teachers often affect overall levels of
stress (Pas et al., 2010).

We recommended that the time management should be
considered by the teachers especially those who are having work
overload and excessive paperwork. We also suggested that
coping mechanism activity needs to be include to the school
improvement plan or school action plan.
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